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Six students participated in the dig, and, working in pairs, produced three videos between them. What was noticeable 
immediately upon watching the videos was their professionalism, not to mention their educational and, it has to be 
said, entertainment value. The videos give the students the opportunity to apply and display their skills in ways which 
writing an essay does not. Apart from displaying Biblical Studies/Archaeology-specific skills in the videos, the students 
have also clearly developed technical skills as a consequence of making films. They also display team working skills 
in the videos, necessary for both participation in the dig and the production of the videos. The sections of the videos 
where the students interview academics also clearly involved the application of interpersonal skills.

One of the things that the videos convey most powerfully, in a way a written piece of work could not, is the authenticity 
of the students' research in Israel. The videos document the participation of undergraduates in genuine research, 
illustrating vividly their membership of a research community. The students are researching with, conversing with, and 
interviewing academics. The knowledge and experience they have acquired as a result of actually 'doing' their subject 
is likely to be much more memorable than that they would acquire through reading about it. I was also struck, when 
watching the videos, by the students' creation of original knowledge; for instance, in one of the videos, two students 
discovered vessels of significant importance to the dig. The dig director is recorded on the video as calling this 'a once-
in-a-lifetime find' and ordering for the dig to be re-directed to the site of the find. Again, such knowledge is likely to be 
more memorable and empowering for the students because it has originated with them.
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