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Whilst working on a project looking at how the issue of employability was being addressed within Theology and 
Religious Studies (TRS) Schools and Departments in a number of Higher Education institutions, I noticed that, not 
unnaturally, the greater part of the employability policies seemed to be geared towards students seeking future 
employment within existing companies, and that there was little advice available for students who may wish to 
become self-employed and set up their own businesses, or for those students who may be making a career break, 
seeking to make the change from being employed to becoming self-employed. Therefore it is important that TRS 
students, both current and prospective, who may be considering starting their own businesses are aware that the 
necessary subject-specific and generic skills needed for self-employability are embedded in curricula of the courses 
on offer to them. This is particularly true in the current economic climate, where 'portfolio working' appears to be on 
the increase, and companies are outsourcing more work to self-employed professionals. It is also important that self-
employability skills continue to be developed throughout degree courses, so that when they graduate, TRS students 
wishing to become self-employed and start their own businesses are equipped with the skills they need to help them 
achieve their goals.

In April 2008, I was commissioned by the Higher Education Academy Subject Centre for Philosophical and Religious 
Studies (SC for PRS) to carry out a project on Self-employability in TRS. The point of the project, which ran from May 
2008 until the end of November 2008, was twofold: firstly to carry out an audit of existing self-employability facing 
elements within the curricula of core TRS Schools and Departments nationwide, to ascertain whether these 
Schools/Departments have such elements in their curricula. Secondly, to contact National funding bodies, such as the 
Prince's Trust or the Arts Council of Great Britain to ascertain what business start-up funding is available for students 
who wish to become self-employed, and how to apply for such funding by providing the relevant information. As well 
as the above, I looked into 'what is out there already' in terms of literature, CDs and websites which offer help and 
guidance on self-employment for TRS students wanting to become self-employed. In this report, I will begin by 
outlining my methodology, I will then outline the results of the audit, and draw a series of conclusions that are based 
on the results of the audit and my wider research. I will then introduce a case study which illustrates good practice in 
self-employability skills provision in TRS. Finally, I will provide a list of resources for tutors and students who are 
interested in self-employability in the context of TRS.

1. The Audit

The audit was adapted to suit the requirements of the 'Self-employability in Theology and Religious Studies' project 
from the original which was designed by the Higher Education Academy Subject Centre for Bioscience, University of 
Leeds.
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The purpose of carrying out the audit was to establish whether self-employability facing elements exist within the 
current curricula of the core TRS Schools and Departments nationwide; that is whether these schools and 
departments are engaged in activities aimed at the development of subject-specific and generic skills necessary for 
students who are thinking of or may wish to become self-employed.

A copy of the audit was sent to each of the core TRS Schools and Departments on the list provided by the SC for 
PRS by the end of June, in the hope of catching members of the academic staff and getting the audit completed 
before their Schools/ Departments closed for the summer. Due to the poor response to the initial mailings, it was 
decided to re-send the audit to all those Schools/Departments who had not responded at the beginning of October, 
this time using an official SC for PRS email address, to preclude the emails being 'spammed'.

Self-employability in TRS Audit

How to use the Self-Employability Audit

An audit is a good way to initiate discussion and development on an issue. In the case of the self-employability 
project, an audit will:

highlight existing activities relating to self-employment in TRS communities;

Identify gaps in provision and suggest future areas for development.

The audit should be carried out with respect to the totality of provision of self-employability facing elements within the 
course(s). The numeric scoring system allows for a situation where an issue might be addressed but only superficially 
or at an inappropriate point in a module. Only score 4 if you believe the course optimally deals with the audit point.

With each of the aspects allocate a score of 0-4 for each of the audit questions. Score 0 if the audit point has not been 
seriously considered at all, if the audit point is considered to be satisfied poorly (1), partially (2), adequately (3), or 
optimally (4).

1. Graduate Self-employment

  Score

1a. Have any of your current students been self-employed?  

1b. Have any of your current students considered self-employment?

1c. Do any recent graduates who are self-employed visit to talk about their experience?  

1d. Are students made aware of how to obtain information and advice on becoming self-employed?  

1e. Are students aware at an early stage of the course related self-employment opportunities open to them?  

2. Career-path development

  Score

2a. Are students explicitly taught career management skills?  

2b. Are the career profiles of self-employed graduates available to students?  

2c. Do recent graduates who are self-employed visit to talk about their career path?  
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2d. Do more senior graduates who are self-employed visit to talk about their experiences of running their own 
business?

 

3. Does your curriculum promote self-employability?

  Score

3a. Are students' entrepreneurial skills encouraged?  

3b. Are generic skills (e.g. presentational & interpersonal skills, communication, IT) explicitly taught  

3c. Are generic skills assessed?  

3d. Are subject-specific skills taught (e.g. empathy with other religious viewpoints, the ethical and cultural 
implications of particular religious or theological claims) and practised (e.g. skills in critical and constructive 
argument)?

 

3e. Are subject-specific skills assessed?  

3f. Can students tailor the contents of their course to their perceived needs through their choice of 
modules?

 

3g. Are the appropriate professional aptitudes for being self-employed developed and discussed explicitly 
with students?

 

3h. Are self-employability related learning activities within the course (e.g. extracurricular activities) made 
explicit to students?

 

4. Are students helped in developing their own businesses?

  Score

4a. Is student reflection on achievements promoted within the course?  

4b. Is a 'Record of Achievement' maintained throughout the course?  

4c. Are students aware of the possibilities for setting up religion and theology related businesses?  

4d. Are students made aware of opportunities to set up businesses generally?  

4e. Are students made aware of the business start-up loans and grants that are available and can be 
applied for from national funding bodies such as Business Link and the Arts Council?

 

4f. Do students get help with applying for business start-up funding for their proposed businesses?  

4g. Do your students get help with CV writing?  

5. Options for self-employability related work experience

  Score

5a. Are work experience opportunities provided for students during vacations?  

5b. Are work experience/placements which are available outside your specific discipline advertised in your 
department/school?
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5c. Are work experience/placements outside your specific discipline encouraged by your department/school?  

5d. Are realistic case studies used in your department/school to give students experience of real work situations?  

5e. Is overseas work experience available to students in your department/school?  

5f. If overseas work experience is available to students in your department, are students encouraged by 
departmental staff to take advantage of such opportunities?

 

5g. Do you know what proportion of students on your course have obtained work experience before graduation? 
(0=don't know; 1=<5%; 2=5% to 20%; 3=205 to 50%; 4=>50%)

 

6. Extracurricula activity

  Score

6a. Is the role which extra curricula activity can play in the development of self-employability skills 
explained to students early in the course?

 

6b. Are students advised on the types of extracurricula activities which would be most valuable for the 
development of self-employability skills?

 

6c. Do your students record their extracurricula activities and responsibilities?  

6d. Are these extracurricula activities known to course tutors?  

7. General

  Score

7a. Is there an effective relationship between your department/school tutors and your Careers Service?  

7b. Do you know the name of the Careers-Advisor associated with your subject?  

7c. Is the Careers-Advisor aware of the self-employment funding opportunities available to students from 
the various national funding bodies?

 

7d. Do you encourage students to become self-employed?  

7e. Has your department/school given thought to self-employability in the context of disability?  

7f. Has your department/school given thought to self-employability in the context of ethnicity?  

Results of the Audit1 

47 TRS departments/schools were invited to complete the audit; 16 responded to the invitation. Of the 16 responses 
received, 12 were completed audits (one was completed incorrectly and is therefore void), and the remaining 4 were 
from TRS Schools/Departments who explicitly stated that they did not wish to participate. This represents an overall 
response of 36%. Although the information gathered from the 12 completed audits is limited and cannot be assumed 
to be representative of the other TRS Schools and Departments contacted who did not take part, it does give us more 
of an indication of whether the question of self-employability is being addressed within the curricula than we have had 
heretofore. The audit has a numeric scoring system; (0) when the point has not been considered at all, (1) poor, 
incomplete consideration of the point (2) partial consideration of the point, (3) adequate consideration of the point, and 
(4) optimal consideration of the point. One can see from the spreadsheet (see Appendix) the sections that score the 
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highest and those which score the lowest.

Results of the analysis of the data collected from the completed audits:

Section 3 'Does Your Curriculum Promote Self-employability?' was the highest scoring section in all the 
completed audits with 7 of the 8 questions scoring 3 (adequate consideration) or 4 (optimal consideration). The 
questions in this section are related to the generic and subject-specific employability skills which are currently 
being taught within the curricula, skills which are necessary for both employability and self-employability and 
are most likely to have been embedded in the curricula of most TRS departments for some time, which is 
probably why this section scored well overall.

The sections of the audit where all the questions related specifically to self-employability facing elements in 
the curricula had consistently low scores in each of the completed audits. The lowest scoring sections are: 1. 
'Graduate self-employment; 2. 'Career path development, and 6. 'Extracurricula activity. All these sections 
dealt with self-employability facing elements only, highlighting the fact that whilst employability is already being 
addressed in the curricula, self-employability is not.

There are some interesting anomalies in the audit results. The sections where the scores varied the most 
were 4. 'Are students helped in developing their own businesses?' 5. 'Option for self-employability related work 
placements' and 6. 'Extracurricula activities.' These sections cover the areas concerned with whether students 
get help developing their business ideas, options for self-employability related work experience, and 
extracurricula activity, and relate to those situations where students may well be referred to the University 
Careers Services. This data indicates that for information on self-employability, TRS tutors refer their students 
to the University Careers Service rather than advising them themselves.

Conclusion

Although the overall response to the audit was disappointing, analysis of the data received enables the following 
conclusions about self-employability skills provision in UK TRS schools and departments to be reached:

Overall, provision of self-employability skills is very patchy. Reasons for this could be: TRS departments are 
not interested in self-employability; that they already have employability skills embedded in their curricula and 
regard this as adequate provision; that they do not wish to engage with employability as a whole; or that they 
do not think that becoming self-employed is a viable career option for their students. But the data does show 
that where the provision of self-employability skills is made, it is of a high standard.

Whilst TRS departments are engaging with employability, self-employability is not yet part of the 
'employability' package. Students should be being made aware that self-employment is a very real option for 
their future careers. Some students may already be thinking of self-employment and have formulated business 
ideas, and would like guidance with regard to how to pursue their business ideas.

The generic and subject-specific employability skills that are already embedded in TRS degree courses are 
also the skills needed to become self-employed. Previous research carried out on the subject of self-
employment suggests that self-employment skills can be fostered through: 

 
Generic skills development

Personal knowledge development

Small business awareness

Business start-up, and

Enterprise in the community (Hartshorn, 2002:156)
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Therefore it is important that those students who express an interest in becoming self-employed are given 
encouragement, and that greater emphasis is placed on work experience, both in the form of placements as 
part degree courses, and work experience outside degree courses, such as vocational work, social work, and 
so on. These experiences enable students to hone the generic and subject-specific skills necessary for self-
employment which they are also acquiring through their academic studies, as well as allowing students to gain 
experience of, and insight into, the demands of self-employability. Indeed, in some cases, opportunities for self-
employment can arise as a result of such work experience.

There should be closer co-operation between TRS departments and University Careers Services, which will 
lead to greater 'cross pollination' of ideas about how best to assist those students considering self-employment 
in relation to, for example, funding, business planning, taxation, and enterprise and start-up schemes. Careers 
services may also advise departments how to incorporate such ideas into their curricula.

This audit of self-employability skills in TRS schools/departments is the first of its kind, and has proved to be a very 
useful resource for gauging whether the question of self-employment is being addressed within the curricula of these 
departments. The audit could be adapted and used by TRS schools/departments for self-assessment, i.e., to provide 
pointers with regard to their self-employability skills provision for students. Indeed, 'higher education can help students 
develop an entrepreneurial cast of mind, to appreciate some of the practicalities of an entrepreneurial life and take the 
first steps to self-employment.' (Moreland, 2006:5)

Although it appears that self-employability skills provision in TRS departments in the UK is somewhat irregular, there 
are some examples of good practice which will be of interest to TRS departments who would like to develop their 
provision. One such is the work being done at the Study of Religions and Philosophy and Ethics Department, Bath 
Spa University.

Case Study: Study of Religions and Philosophy and Ethics Department, 
School of Historical and Cultural Studies, Bath Spa University

www.bathspa.ac.uk/schools/historical-and-cultural-studies/study-of-religions 

In November 2008, I interviewed the Head of Department and one of the senior lecturers at Religions and Philosophy 
and Ethics at Bath Spa about how staff in the department are encouraged to engage with the question of self-
employment, and about the generic and subject-specific skills which are embedded in the modules on offer to their 
students. I also asked them how students in their department are able to develop these skills, and what sort of support 
is available to them if they wish to become self-employed and start their own business. Unfortunately, due to time 
constraints, I was unable to interview any of the students; I was also unable to ascertain whether any of the recent 
Study of Religions graduates had become self-employed, because this information was not available at the time.

Students

Personal Development Plan All first year students at the University are required to do a PDP, which is now done 
through 'epars'(Electronic Personal Academic Record) on Minerva, the University's Virtual Learning Environment. 
PDPs are developed during meetings, held three times a year, between students and their personal tutors, who are 
based in the subject. The point of these meetings is to allow students to discuss their progress, which includes 
activities related to career development and self-employment, with their personal tutors. The PDP/epars is designed 
to develop skills such as time management, self management, and awareness of life-long learning.

School Employability Framework forms are designed to point out to students the particular employability skills 
which each of the modules they are taking promotes and develops. The forms are divided into sections such as 
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career development, work experience, research skills, team working, business skills and innovation.

Each module has its own pages on Minerva, the University's Virtual Learning Environment. They include an 
Employability page with an annotated version of the School of Historical and Cultural Studies Employability 
Framework indicating which generic and module specific employability skills are included in the module. These skills 
are defined in general terms, but, in addition, are differentiated to describe different levels of attainment.

Contemporary Spiritualities This module explores the concepts of spirituality and personal empowerment as 
increasingly relevant to success and health in the workplace. It also looks at New Age and alternative businesses 
such as those found in Glastonbury, which have been identified as possible career opportunities. This module also 
looks at alternative business ethics as found in Glastonbury and other 'alternative spirituality' movements such as the 
Friends of the Western Buddhist Order 'right livelihood' collectives. Many of the businesses in Glastonbury are run by 
people who are self-employed, which makes this particular module of interest to students who may be thinking of 
starting a religion related/based business. The particular employability skills embedded in this module are listed in the 
module handbook and are discussed with the students in the seminars, and include; problem solving, subject skills 
and team work.

Religion and the Locality This module requires students to complete a research project on the religious scene in 
Bath and South West Region (including Avebury, Bristol, Glastonbury Stonehenge and Wells). The module looks at 
relevant issues such as concepts of locality and religion in Diaspora. Research projects may concentrate on a specific 
religious group such as the Muslims in Bath, or a particular place of worship, or cross-religious themes such as 
pilgrimage or tourism and heritage. This module involves working with the local community and thus develops 
students' abilities to liaise with community groups sensitively in order to bring their projects to a successful conclusion. 
The first assignment, a research plan, requires the students to write a mini-research bid, something that is clearly 
transferable to contexts outside academia. The employability skills embedded in this module are specified in the 
module handbook and outlined by the course tutor in the first seminar. The skills developed in this module include 
team working, problem solving, presentation skills, and interpersonal skills.

'Employability' module This module is compulsory for all second year Study of Religions students. This is a School 
of Historical and Cultural Studies-specific module and caters for all areas of employment including self-employment, 
entrepreneurship and enterprise. The module aims to allow students to develop their research into a career 
independently, some students are interested in being self-employed (a minority) and the module covers the skills and 
competencies being self-employed will require. The nine tutorials also provide guidance in what is required to become 
self-employed. This module will run in 2008/2009.

This module replaces last year's PAD (Personal and Academic Development) which had a session for those intending 
to enter self-employment. Students were required to do work placements, these varied from starting a Martial Arts 
business to assisting a self employed peripatetic music teacher.

Second Year Placements In their second year all Study of Religions students are required to undertake a 
compulsory week long placement within a religious community of their choice. On their return, each student writes a 
report on their experiences and gives a presentation about their placement to the rest of their group. These 
placements encourage the students to put into practice skills which they have been developing in modules such as 
those I have mentioned, including interpersonal skills, organisational skills, and an awareness of organisational 
cultures and report writing.

Bath Spa University Innovation Awards 2008 All students in the Study of Religions Department have been 
encouraged to take part in these awards. The winners receive awards of ranging from £1,500-£5,000 to help turn their id
eas into business opportunities.

Staff
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Staff Development Meetings are compulsory for the Head of Department. All the Study of Religions staff are invited, 
as are members of the Careers Service. The point of these meetings is to discuss all aspects of employability, 
including self-employment. The next scheduled meeting, at the time of writing, is entitled 'Refreshing the curriculum: 
staff development related to revalidation of the modular scheme', and includes discussion of employability and 
enterprise.

All the staff and students are encouraged to attend the annual Careers Fair which took place in November in 2008.

A copy of the SC for PRS' guide, 'Employability - Where next? Unlocking the potential of your theology or 
religious studies degree', is given to all students in the department.

2. What is already available?

What is already 'out there' in way of resources i.e. literature, CD-ROMs and website information for those TRS 
students who wish or may be considering the possibility of becoming self-employed? Most of the literature, websites 
and CD-ROMs that I have found are not subject-specific, but are rather general guides to self-employment and all that 
is involved. Two exceptions to this are the guides produced by the SC for PRS: 'Employability. Where next? Unlocking 
the potential of your theology or religious studies degree' and 'A Brief Guide to Employability in Philosophy, Theology 
and Religious Studies.'

Below is a sample of some of the literature which exists on self-employability. Though they are not subject-specific, 
these titles are recommended on several Universities career services websites.

Literature

Beyond 9 - 5: Flexible working (AGCAS)

Self-employment - special interest series (AGCAS)

101 Ways to Start Your Own Business (Christine Ingham. Kegan & Page Ltd. 1997.)

Building Your Own Business: How to be Your Own Boss by Creating Your Own Business or Going 
Freelance (John Hawkins. 2003. Crowood Press Ltd)

Guides

Going Freelance: A Guide to Self-employment with Minimum Capital. (Godfrey Golzen. 1995 (Daily 
Telegraph Guide) Kegan & Page Ltd)

*Thinking of working for yourself? The right way to start your business (Inland Revenue Guide P/SE/1) 
(includes information about how to register as self-employed, how to keep up NI payments, and how to pay tax)

*Are you thinking of working for yourself? (Inland Revenue Guide SE1). This is a similar guide to the one 
above.

* Both these guides have a list of useful contacts telephone numbers and websites for the various Inland Revenue 
departments that deal with self-employment. They also include a form for registering as self-employed.

CD-ROMS

These are just two examples but all the main high street banks produce similar software.
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CD-ROM Want to be your own Boss? (Barclays Bank, 2008)

CD-ROM  Start-up in Business (Inland Revenue, 2000)

Websites

These websites offer help and advice on becoming self-employed and starting your own business.

AGCAS (www.agcas.org.uk) This website includes useful web links, but there is not a large amount of 
material on self-employability.

Prospects. (www.prospects.ac.uk) (which features on most University Careers web pages) has a very 
comprehensive section on self-employment which includes pages such as 'Why do it? The pros and cons of 
starting your own business or going freelance'; 'Skills and Personal Qualities' - covers areas such as have you 
got what it takes do you have the necessary skills to run your own business ; 'Business Plans' - how to prepare 
and present your idea, costing etc. and 'Funding' - what funding is available, from whom and how to apply.

National Council for Graduate Entrepreneurship (NCGE ) (www.ncge.com) This site offers advice help and 
useful links for students/graduates who wish to develop their entrepreneurial skills and states that one of its 
targets is to increase the number of enterprising graduate businesses.

Make Your Mark (www.makeyourmark.org.uk) Make your Mark is the national campaign to unlock the UK's 
enterprise potential. Part of this is Students Make your Mark, which encourages students whilst they are at 
College or University to make something happen with their business ideas.

Start Business (www.startbusiness.co.uk) This is a stimulating site for any students or graduates who wish 
to start their own businesses. It includes case studies, an outline business plan and details of funding sources.

For general advice on self-employment:

UK enterprise solutions (www.ukenterprisesolutions.com) This website offers clear, practical help and 
information about becoming and being self-employed. It deals with a range of subject, from Business start-up 
and Marketing to E-commerce and Finance

Business Link (www.businesslink.gov.uk) This is an official government site offering practical advice on 
self-employment. This site includes useful links to all the regional and local Business Link offices nationwide.

The National Federation of Enterprise Agencies (NFEA) (www.smallbusinessadvice.org.uk) The NFEA 
offers impartial and independent advice on starting or developing a small business.

Websites for women who want to start their own businesses:

W:ISE (women investing in skills for entrepreneurship) (www.wise4women.co.uk) This project is based at 
Salford University and provides free training and skills development, business start-up support, as well as a 
network of contacts and one-to-one mentoring for all women who wish to become self-employed (including 
undergraduates and graduates).

Join the Million (www.jointhemillion.co.uk) This site appears to be mainly for women in the North of 
England, and offers advice on business start-up, and networking.

A website for people who are 50+ and wish to be self-employed:
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PRIME (www.primeinitiative.org.uk) offers advice on self-employment and business start-up for people 
aged 50+.

Websites offering help for people who are disabled and wish to set up their own business:

Action for the Blind (www.actionforblindpeople.org.uk) offers business support for the blind and partially 
sighted.

Business Link (www.businesslink.gov.uk) Their 'Able to do Business' programme offers help and funding 
advice to disabled people wishing to become self-employed.

The National Bureau for Students with Disabilities (Skills) (www.skill.org.uk) offers information and help for 
disabled people who want to become self-employed.

The Prince's Scottish Youth Trust Business Trust (PSYTB) (www.psybt.org.uk) provides advice and 
financial assistance to unemployed disabled people aged 26-30 who wish to start their own businesses. The 
PSYTB is established in 18 regions across Scotland.

The RNIB (www.rnib.org.uk) This site has a 'jobseekers' page which provides information on developing 
ideas, potential sources of funding, and general help for blind or partially sighted people wishing to become 
self-employed.

3. National Funding Bodies

Below is a list of National Funding Bodies that I have identified as being particularly useful to students/graduates who 
are thinking of becoming self-employed and starting their own business. Many of the funding bodies, such as The 
Prince's Trust, The Arts Council and Business Link, have regional or local branches and operate throughout the U.K.

*Arts Council England (www.artscouncil.org.uk/funding) There are nine Arts Councils in England: East, East 
Midlands, London, North East, North West, South East, South West, West Midlands and Yorkshire. Each 
provide funding and assistance to people and businesses involved in the Arts.

*Arts Council Wales (ACW) (www.artswales.org.uk) provides funding and assistance to people and 
businesses involved in the Arts in Wales.

*Arts Council Northern Ireland (www.artscouncil-ni.org) provides funding and assistance to people and 
businesses involved in the Arts in Northern Ireland.

*Business Link (www.businesslink.gov.uk ) This network operates on behalf of the Small Business Service 
(SBS) and provides information and advice on all aspects of running a small business.

*Business Link (www.businesslink.gov.uk) Their 'Able to do Business' programme offers help and funding 
advice to disabled people wishing to become self-employed.

'Flexible Support' - Welsh Assembly Government (www.business-support-wales.gov.uk) offers help with 
financing, running and developing a business in Wales.

*KEF (Knowledge Exploitation Fund) (Welsh Assembly Government) 
(www.new.wales.gov.uk/topics/businessandeconomy/help/innovation/specialist/kef/?) provides financial 
assistance to enable Higher and FE Institutions in Wales to create a culture of entrepreneurship and 
innovation and to develop the entrepreneurial skills of both students and staff within their institutions.

*The National Endowment for Science, Technology & the Arts (NESTA) (www.nesta.org.uk) runs a number 
of award programmes which invest in innovative early-stage companies.

PRIME (www.primeinitiative.org.uk) offers advice on self-employment and business start-up for people who 
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are 50+.

*Scottish Arts Council (www.scottisharts.org.uk) provides advice and financial assistance for people and 
businesses involved in the Arts in Scotland.

Shell LiveWIRE (www.shell-livewire.org) helps 16-30 year olds to start and develop their own businesses, 
offering advice on all aspects of setting up a business, with free workshops on subjects such as finance, 
business planning and sales and marketing.

*The National Council for Graduate Entrepreneurship (NCGE) (www.ncge.org.uk) aims to raise the profile of 
being self-employed and starting your own business as a career choice for students and graduates. The 
NCGE's 'Flying Start' programme helps students and graduates put their business proposals into practice.

*The New Entrepreneur Scholarship (NES) (www.nesprogramme.org.uk) This programme aims to encourage 
enterprise and to remove the barriers to starting a business in disadvantaged areas of England.

*The Prince's Trust (www.princes-trust.org.uk) has a Business programme which offers low interest business 
loans of up to £4,000 (£5,000 for a partnership), and advice for unemployed young people aged 18-30 living in En
gland, Scotland, Wales or Northern Ireland who wish to set up their own businesses.

*The Prince's Scottish Youth Trust Business Trust (PSYTB) (www.psybt.org.uk) is established in 18 regions 
throughout Scotland and aims to provide essential finance and professional support to young people in 
Scotland aged 18-25, so that they can set up and run their own businesses.

*W:ISE (women investing in skills for entrepreneurship) (www.wise4women.co.uk) This project is based at 
Salford University and provides free training and skills development, business start-up support as well as a 
network of contacts and one-to-one mentoring for all women who wish to become self-employed (including 
undergraduates and graduates).

* These sites may be more useful for Arts and Humanities students/graduates.
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Appendix

Download the Excel spreadsheet containing the audit results.

Endnotes

See Appendix for the results of the audit, displayed in a spreadsheet. All institutions which were invited to 
complete the audit are listed, and the responses from those who did so are indicated by the numbers in the 
grid. Blank spaces indicate that the institution declined to complete the audit.
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